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ABSTRACT

Despite the boundless benefit of teaching liteetand the joy that may grow out of its learningitipg an EFL
literature course into practice is not always withconstraints and challenges. Covering the whbtbese challenges and
constraints seems to be beyond the reach; nevesthehe specificities of teaching literature nsitate the examination
of the recurrent issues and challenges that teacrervery likely to face particularly in an EFLn¢ext. Though these
issues can, by extension, exist in many EFL sedfimgthin the present paper, they will be discussitth a particular
reference to the learning and teaching situatioth@tDepartment of English at the University of iiteen, Algeria. It is
also worth noting that examining such intricadiasically stems from the belief that teachers, ghomost often times are
aware of many of them, do little to cope with themthe ground. Thus, the objective of the presapepis not only to list
and/or simply enumerate those constraints and erigdls, but it is  rather to invite teachers tonsiy reflect on the
implications they carry. Stated differently, higititing the obstacles in using literature in thesstaom is ideally meant to

serve a point of departure for a reflective oriéotaof the pedagogical practice.
KEYWORDS: Literature, Literature Teaching, EFL Classroomalzinges and Constraints

INTRODUCTION

What Literature is or What Literature Does?

It has been conceived that literature is a slippeny loose term; it is viewed differently and nogsé definition is
conventionally decided. The dictionary definitiorually suggests that literature is a set of wrRirtlgat are valued as
works of art, especially fiction, drama and poetipwever, such a definition tends to restrict &tere to printed writings
with no reference to the oral traditions despite tfact that throughout history, the major literagenres
(poetry, drama and storytelling) have always inedhoral performance. Nonetheless, etymologicalbagmg, literature
stems from the Latin “littera”, that is, a lettdtis in turn makes a strong case for the claim #hatork of art has to be

recorded before being qualified as literature.

In the teaching context, the various and yet theflioting views regarding what literature is rathtéan what
literature does is overtly stated by Showalter @0@ho argues that “unfortunately, many teacherstiooe to wrestle

endlessly with the impossible task of definitiondao twist themselves into semantic knots.”(p.22)

Showalter’s words carry the claim of abandoning aetic controversies over what literature means and
therefore direct attention and focus on what cderdiure do particularly in an EFL setting. Statgiferently,

what seems much more important is benefit that da@ drawn from the teaching of literature.
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This would deliberately lead us to examine the taef literature.
The Significance of Teaching EFL Literature

Many arguments are advanced in justifying the usicin of literature in the foreign language classno
Supporters of literature usually acknowledge itgyliistic, cultural and motivational benefits. Mck@h982) succinctly

summarizes this idea claiming that

Literature can be useful in developing linguidtimowledge both on a usage and use knowledge lewethet
extent that the students enjoy reading literatitinreay increase their motivation to interact witkeat and thus, ultimately
increase their reading proficiency. It may alsoamte students’ understanding of a foreign cultme: @erhaps spur their

own creation of imaginative work (p.531).

In the same line of thought, Lazar (1993) insistghe integration of literature into EFL teachi&dne argues that
literature has wider educational functions in tAeduage classroom as it stimulates the studentmjiimation, develops
their critical thinking skills as well as their gnistic and cultural knowledge. Because of its waitonal aspect literature
generates interest in the language learner toesttasf reading, and therefore, acquainting withasiety of stylistic
features. Besides, being and artifact, the litetaxys can depict the cultural norms of the taogdture. Literature has also
the power to spur thoughts, provoke intellectuabdoictivity and deepen one’s insights into the ratof reality
(Bennett and Royle, 1995).

APPROACHES OF TEACHING LITERATURE

Many approaches have been suggested for the u#erafure in the EFL classroom. Carter and Long9()

suggest three approaches
The Language Based Approach

It is an approach within which literature is usedt fanguage practice.lt seeks to expose the stsidenthe
different language forms and patterns both litaral figurative. Thus, within this approach, studeare methodologically
prompted to examine the language of literature rtbaace their linguistic abilities. Adopting thispmpach requires

teachers to select appropriate text to devise gammwocabulary and stylistic activities.
The Cultural Approach

This approach considers the literary text as a midanlearn about the target culture. It requirexhers to
provide their students with factual information abthe text and its author. This approach also teegsy emphasis on the
survey of the historical development of the differéterary movements and genres. Because it cersiliterature as a
product of the target culture, this approach ersmlie students to understand and appreciate nesogies that are

different from their own (Carter and Long, 1991).
The personal Growth Approach

This approach seeks to achieve a fullest engagemigmtthe reading of literature. It enhances thadehts’ personal
pleasure to read and appreciate literature aseissts their response to the content of the texirbwing on their own

experiences, feelings and emotions. The studemtsthamrefore encouraged to assume more participatonpaking
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meaning. Text selection within this approach igydat importance as teachers need to opt for textying interesting

themes.
Issue and Challenges in Teaching EFL Literature athe University of Tlemcen

Based on the results of semi-structured interviewith seven (07) teachers of literature at the Bhgl

Department at the University of Tlemcen, the folilogs issues and challenges have been revealedantified.
Mixed-Ability Classes

Similar to teachers of other subjects, teacheliseshture usually face the problem of mixed apititasses. Yet, it
is worth noting that there is a wide consensus anteachers at the English Department that unlikeipus years, mixed
ability classes have unprecedently become a strighrenomenon that teachers ought to cope witleelins wiser then to

cast light on this issue and its potential impli@as on the pedagogical ground.

Commonly, mixed ability classes are classes whetk& students exhibit differences in their indiatiu
achievement, needs, interests, educational backdrdearning styles, level of anxiety, motivatiomdatheir readiness to
learn (Kellyl974, Ainslie1994).Bremer (2008) opirikat the difficulty in teaching mixed ability ckes does not lie only
in the differences that the students show in teomimtellectual faculties and academic achievembnt,it also deeply

concerns and directly relates to their learningestgnd interests as well. He accordingly writed th

A mixed ability class does not just consist of aga of abilities but also a range of learning styénd
preferences. All pupils will show strengths at eli#int times depending on the topic being studietithe learning style
being used. When pupils are working without theieferred learning style then they will not perforas well.
(Bremer, 2008, p.02)

Bremer’s quotation carries a universally agreedt filnat classes worldwide tend to be multileveledl an
heterogeneous and all teachers, regardless of fthkeis, cannot escape the challenge of dealing trie mixed-ability
classes. This is because as posited by Bremei) @hidents are, all too often, randomly groupedlasses regardless of
their attainment and/or competence. Yet, the reallenge is that in many teaching contexts, sorassels tend to be more
multileveled than others. Within these unhappyuwinstances, the teacher is likely to find her/hifngeh daunting task as
how to involve all students in learning, how to eeld their different needs and how to spur thé@rast and motivation in

learning.

In a similar way, Hess (2001) points to the immensedles the teacher is likely to encounter in kegghe
students’ interest in learning particularly if thenotivation is low. Another obstacle the teacheghhface in such a
context is the amount of time s/he should devotastist slow learners and the impact of this orgtheeral flow and the
normal progression of the syllabus. Moreover, tgkimo account the differences in the studentsitagés, the teacher
might well find him/herself in a dilemma with regato the input to be introduced and the amouninoé tto be allotted in
order to better cope with the students’ weaknedatst is more, from the psychological standpoim teacher dealing
with mixed ability classes in venerable to frustatand sometimes even to demotivation when s/bks feowerless to
react to a situation within which some students iaaking progress while others are attaining liftlgorovement.
This reason why Bowman (1992) sensitizes teacheitset complexity of their task in mixed ability skes. He argues that

teachers’ unawareness of the need for the quesitarhative approaches and their reluctance to eaffethe negative
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impact of multileveled learning environment havegredfully become commonplace. Bowman’s assertianglsr into

discussion one of the most important roles of #gecher-the teacher as a needs analyst. In itscsseeeds analysis
requires the teacher to be engaged in some kiagdtofity with the students so as to locate and mtely determine what
their learning needs. A good understanding of ttuelents’ needs will significantly contribute to sessful course

planning and higher levels of achievement.
Students’ Low Language Aptitudes

Raising the point of mixed ability classes wouldilskrately lead us to bring into discussion a v&gpsitive point
which relates to the students’ linguistic abilitesd its impact on attaining a successful impleatgon of literature in an
EFL setting.

In this context, it is particularly worth notingat literature teaching at the English Departmentha under
graduation level, in particular, has always bedruge challenge for some teachers, yet a nightnarethers. Indeed,
teachers have always been complaining about thddel of language proficiency of their studentsordé still, teachers
deplorably report that the situation seems to gase/ year after year despite the latest reformclaech by the Ministry of
National Education. This reform though theoreticaiéem very ambitious in terms of objectives hasight about little
change. This situation is mainly due to the shasgrdpancy between what is officially stated anel délstual classroom
practices. Indeed, some teachers at the lowerdeafebducation in Algeria are still struggling witimderstanding and
precisely defining the objectives of the competebheged approach since its implementation in 2083dally, some
teachers at the English Department claim that nraawly enrolled students face acute difficultiesbinth speaking and
writing skills. This unpromising situation has hadlisastrous effect on students’ achievementendit studies, impeding

them to develop empathy with the literary discourse

Unavoidably, within this unhappy context, liter&ueachers usually find themselves involved in tivallenging
missions. The former concerns language teachinge sinis quite impossible for students to penetlis¢éeary meanings
without a minimum of language proficiendyittiewood (1986) emphasizes this point, notingttimman EFL context, the
student is not likely to appreciate literary workishout a proper linguistic readiness. He rightlysiis that “it is fruitless

to expect pupils to appreciate literary works fdnieth they are not linguistically ready” (1986, p1}.8

In a similar manner, Rodger (1983) argues thabchicing literature to EFL students is an intricia&e, in the
sense that these students cannot extract meawimgtifie text unless they possess a linguistic gesfay closer to that of
the native speaker. He accordingly notes that “fsgydents] must already have a thorough goingigeofcy in the use of
that language.”(Rodger, 1983, p.44)

Rodger (ibid) went further to assert that a sudaéssaching literature in an EFL context heavigpénds on the
students’ advanced level of communicative competénche target language. The latter mission, wisiaght to be the
focus of the teaching process, is assisting stsdenachieve literary appreciation. Covering the &gpects becomes de
facto a duty, yet a real challenge for teachersis€quently and inescapably within these circumstsnthe literature

course is very often transformed to an accessdtipngeo learn language rather than literature.

In fact, teaching literature to students with plaarguage proficiency and unfamiliarity with the assary reading

strategies will undoubtedly result in de-emphagjzime literary aspects of the text. The coursegefoee, will be a matter
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of achieving a global and, sometimes, a superfmahprehension of the text. In brief, within thesaditions, teachers

who dare to go to the extreme are likely to findriselves teaching the self (reflexive teaching).
Students’ Lack of Interest in Reading

Another inherent problem in teaching literaturehegt English Department relates to the student& tddnterest
in reading literature. In fact, in spite of teadiesignificant efforts to a make space for readinditerature classes,
students’ lack of interest in reading has becomeairadeniable truth. Today’s students do not reawvels as would be

desirable owing to the heavy dependence on thet@ewologies, particularly the Internet.

According to Birkerts (1994) the sporadic natureoafline reading has significantly changed peopteading
habits. He argues that the spread of the Interastttemendously affected our reading which has heconfocused:;
preventing us from achieving deep thinking. He e#fgitly admits that though people tend to readedéht things, they
rarely read them in depth because of the deficitt@ntion spans and equally the lack of a truerpnétation of the

information they come across.

The prevalence of the web and personal computettsisrdigital age has had an undeniable negatiy@aatnon
students’ literacy. They have become so fond oftalifpased resources that reading lengthy textsbleg®me a true
struggle. Many students nowadays seem to be utalpiedge themselves in extensive reading whictbkasme a source
of frustration and discomfort to them. What is mdhés reluctance of reading has noticeably creatgdping hole in both
students’ prior knowledge and background whichnidisputably crucial to bring to the page when regdiakes place.
Indeed, very often, students can decode words gaspget they cannot comprehend the text as aty &eitause they lack
requisite prior knowledge and background informatio interact and transact with the text and tlwreefdecipher
meaning. This idea has been clearly explained bighS(h982 who posits that the reading process does not isvohty
the extraction of information, but it equally invek supplying it. He accordingly writes that “theske skill of reading lies
more in the non-visual information that we suppbni inside our head rather than in the visual imfation that bombards
us from print.”(Smith, 1982, p.105)

The students’ low reading rate has other disasteffexts on other skills especially writing. Neestido recall,
reading and writing are interrelated and depenéawh other in the sense that reading serves theefiméent means to
provide input in writing tasks. Thus, insufficieabd ineffective reading will inevitably have a ntga impact on the

students’ writing skills.

Unfortunately, despite the immeasurable meritseafding, many students today tend to neglect ihag have
become much more interested in other things; tlaex lencapsulated themselves in texting and meggsagihother social
media instead of immersing themselves in readingchviis not only a tool for language mastery, but tioute to
enlightenment. Regretfully, many of them do a tenhtertain themselves, but little to inform andieate themselves.
That is the reason why they find reading a strumpglactivity especially with difficult texts, notdst literary ones.
They exhibit a striking deficiency in monitoringeiih comprehension and fixing it when it faltersa€kers in general and
those of literature in particular at the EnglishpBement deplorably report that the students’ gbtlb focus in on their

reading seems to lessen year after year.
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Lack of Library Resources

Students’ reluctance to read has been further aseg by the lack of resources on the “shelves’eddd the
limited number of titles at the university’'s libyais another factor that has worsened the situaf\sna matter of fact, the
growing number of the students enrolling in the l&hgsection and the availability of few collect®apell big problems
for teachers to engage students with literaturavels as motivating them to seek further knowleddp@wd the study
materials. Stressing the vital importance of thailability of academic resources in the study ¢drkture, Bachrudin
(2015) writes that

Good academic programs should equip themselves avitealth of academic resources. EFL/ESL literature
programs are no exception. The resources shoulgiaat cover the following categories: collectiorisiterary works,
references, theoretical readings, research-bagsortse and on-going projects documenting researthnstructional
practices. (Bachrudin, 2015, p.143)

Very often, the students and even teachers finahdkéres obliged to Xerox copies of books or rerithem from
the Internet. Duplicating books, though it seenmaxtical solution, is not affordable for all statle Retrieving e-books,
on the other hand, besides being a real hurdledtr teachers and students as it is not easy taogess to all electronic
resources, it is not always the best solution engbnse that some e-retrieved materials tend twridibe original text; this
is particularly true for poetry. Indeed, some Intdrretrieved poems differs from the original ometerms of form. Worse

still, some of them carry spelling mistakes.

The issue of text availability has been a subjédiscussion among many specialists. Carter andjl(©891), for
instance, insist on selecting texts that both teechnd students can afford a copy of. Ironicallgrter and Long claim
that in many countries where EFL literature coni$ an essential component of the curriculumntiaber of available
books in the library might not exceed thirty. Carad Long (ibid) go further to assert that if $tedy material that the
teacher intends to use in the classroom is notadfde for all students, it is advisable to be ¢eit.

Teachers’ Lack of Training

Another contextual problem affecting the teachifigjterature at the English Department is the tesishlack of
training. Indeed, many teachers feel discouragaah teaching this subject not only because of tlagpsbhallenge and the
huge hindrances they are likely to face with ERldsnts whose language proficiency and cultural kedge are, all too
often, insufficient to cope with literary texts, tbalso because they, themselves, don't feel fullgdy to immerse
themselves in the field owing to the lack of tragiwhich has become a source of anxiety for marther. In this very
specific context, Showalter (2003) asserts thag fttost profound anxiety of teaching is our awarsitleat we are making

it up as we go along. Teaching is a demanding aatoap but few of us actually have studied howaatd'(p.04)

Showalter’s last statement is, to a larger extaoe and relevant to the context of teaching liee at the
Department especially for novice teachers who, ghotlhey have studied literature, still face enormdifficulties from
the pedagogical standpoint. This is because thairigathey received is essentially theoretical eatthan practical.

In other words, the focus is still on what to teéobntent) with little or no attention to how tatd (pedagogy).

Consequently and inevitably, the teaching practige shift to an endless worry about what the teschays

rather than what the students are learning anavélyethey are doing it. It seems therefore axiomidtit teacher’s training
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in literary studies is badly needed for many coasitions, most importantly for facilitating the démts’ learning. Ideally,
truly prepared teachers implement various techmiqwiich have the very potential to achieve sustdndearning.

This, in turn, needs not only a competent teachexr master of content, but also a skilled teacler kas a well-equipped
repertoire of professional strategies to teachditge as a set of skills, not only as a mattekrmfwledge transmission.
To put it another way, the teaching of literaturasinnot be conceived only as a matter of conteusttalso a matter of

process and practice which necessitates teachapgation in its fullest sense.

Therefore, both pre-service and in-service trairngnecessary for teachers to keep pace and tettkwith the
recent changes and latest trends in literary ssudiéerms of approaches, methods and techniqueguéstionably, for a
teacher of literature pre-service training is opital importance to function adequately as a skilend qualified
practitioner. Teaching western literature withaHat the subject carries to non-native students usally approach it
with big apprehension and enormous uncertaintiemighat easy task without appropriate trainimgbtief, an adequate

pre-service training is necessary if quality teagtis sought.
Assessing Students’ Learning

Assessing the students’ achievement in literattudiss at the English Department has traditionadign largely
exam-oriented. This practice has accordingly retstii the study of literature to emphasizing rotenmey and reproducing
already-supplied critical judgments by teachersh liftle or no attention to the students’ own ¢heaskills. Undoubtedly,
within this assessment policy, the wash Bisckkely to be negative since the focus of leagnia not catering for the

students’ needs. Instead, heavy focus has fordinegted to passing examinations.

Moreover, because the interaction with the literaext has usually been reduced to the mere surface
comprehension of the different plots and, sometjragsa means for vocabulary learning as teachess &lavays been
complaining about their students’ language deficies) the literature examinations, accordingly,enbeen designed in
the form of general text comprehension tasks orfesghy writings on the different literary periodsd amovements

limiting the students’ textual focus, personal s and critical thinking skills.

It also worth mentioning that formative assessniiast not always been the focus of attention inditestudies.
This on-going type of assessment which usuallysaitace during the teaching and learning procedswahich basically,
serves the means to provides appropriate feedbaxkdt been the primary concern of many teachelisecditure, who
tend somehow to ignore formative assessment thauglgubtedly, they are well aware of it significarin preparing the

students for formal tests. Stressing the importaridermative assessment, Ross (2005) writes

A key appeal formative assessment provides fordagg educators is the autonomy given to learneksenffit
assumed to accrue from shifting the locus of cdrit/]dearners more directly is in the potential foe enhancement of
achievement motivation. Instead of playing a passole, language learners use their own reckonfnignprovement,
effort, revision, and growth. Formative assessnieratlso thought to influence learner developmemubh a widened

sphere of feedback during engagement with learaisks. (Ross, 2005, p.319)

The quotation above points to the importance of fihrenative assessment within which the teacher igess
relevant feedback to students, which may also Insidered as a form of scaffolding. Therefore, cstesit with the idea

that students’ learning is fundamentally the resfilin active process, not of a receptive and passie, it seems that the
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prime objective of feedback, provided by the teaaiieeven by classmates, is to encourage the diutiebe self-directed
and most importantly to be aware of their weaknesisedoing so, they are likely to bridge the gapween their current
learning state and the intended ideal learningatvjes. Ross’ view is similar to that of Shoham®4%) who opines that
the significance of feedback, as a defining feanfréormative assessment, lies in its utility iropiding remedial and

suggestive information on the students’ performéandasks rather than being judgmental comments.
Managing Students’ Anxiety

Another challenge that the teachers of literatureoanter in their classrooms particularly at thelengraduate
level is the high level of anxiety and apprehenshat the students display when confronting aditgtext. It has become

commonplace that students in advance conceivatlitey as an intimidating subject.

Unfortunately, this prejudice has had a negativpaich on their attitudes and motivation to expldre literary
component of the English language. This state fafrafhas in turn led literature teachers, unlikensnof their colleagues,
to spend much time and energy to convince theifestts to embrace literature. Therefore, the teacpeime concern has

become, in the first place, creating a low-anx@fssroom wherein the students can confidentlyiéddkrature.

A wide body of literature has covered the notiorankiety in foreign language education as a whateording
to Horwitz et al (1986), anxiety which is alwaysasiated with those feelings of apprehension, tenand nervousness,
is a source of discomfort and underachievemenfoiieign language contexts. They rightly posit tHaist as anxiety
prevents some people from performing successfallcience.., many people find foreign languageniegr especially in

classroom situations, particularly stressfiddrwitz et al, 1986, p.125)

In brief, anxiety in the foreign language classrogngenerally viewed as the combination of multiptates of
apprehension, fear and worry associated with lagrill too often, students experience it as altesfutheir perceptions,
attitudes, beliefs, and feelings towards a learmigation. This is particularly true, as mentiorsabve, to the study of
literature; a process which is characteristicabyndnding in terms of overcoming the students’ negaterception of

literature.

According to Berg (1993), it is almost false toththat anxiety in the foreign language contextaswns only the
acquisition of linguistic skills at lower levels dthat easing the students’ anxiety is reducetigcetirly years of language
instruction. Berg's idea denotes that anxiety kellf to persist even when students enter high+imeliate and advanced
levels of the study of the target language, litm@tand culture. Sensitizing teachers to the negampact of anxiety and
highlighting the significance of their roles in pilg the students overcome and /or, at least, het{ge with the potential
feeling of anxiety and uneasiness in early conteith literary studies Berg writes that “the intraddion of anxiety-
controlling measures should also be considerechtabduring the early stages of literature stuslgce there can be little

doubt that many beginning literature students agpee high levels of stress.”(Berg, 1993:28)

What is more, Berg (ibid) shares with Harper (1988) Santoni (1972) the view that the in many 3g#ti
worldwide the traditional methods of teaching kterre at the introductory level have failed to stiynaddress the
problems of students’ anxiety and inadequate pegiper. Their idea is that unlike students of supreability who usually
pursue literary studies with greater confidencepae interest and higher levels of motivation, stud at beginning levels

face immerse hurdles, and here lies the respoitgibil the teacher in implementing the most adegusproach to help
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them surpass their anxiety. Indeed, the teachan agent of innovation and change has to act tglabout new teaching
technigues which would meet the students’ needsgndlly make them feel more secure in taking epalsk of studying
literature. Berg (1993) further argues that besitheslimited exposure of students to literatureahatir early education,
traditional methods of teaching literature whichddo be a larger extent teacher-fronted and whftdn- times tend to
neglect learner-learner interaction and seat baokerative are among the major reasons for studemtgety in literature

courses.
Course Coverage

Covering the field is a perplexing issue for maggchers across different disciplines, not leastdttire teachers
who usually find them self in an endless compaeititigith their demanding profession, in the sense tta teacher find
him/herself in a continuous obsession about theustnof content to be imparted to the students ealheevith the ever-

increasing number of publications in literary saegd{Showalter, 2003)

One source of anxiety for teachers is obviouslyitiadility to, at least, get a copy of these pudtiiens. Another
worry is the teacher’s struggle to cover the contédnthese thousands of publications and therefiocerporate it into
his/her teaching.

Obsession with content at the cost of practicemodess according to Showalter is intimidatingté@chers who
usually feel guilty of not being able to coverthié latest in the field. Still, teachers of litena might well be puzzled and,
in many instances, undecided on how much the stsdrost know to achieve a sound understandinggifen text, its
author and the historical period in which it wasguced. This state of affairs most frequently pdaite teacher in a real
dilemma as what to include and what to excludergibe restricted amount of time allotted to thejescto Commenting on

this unhappy and critical situation, Showalter (20@rites that

One of the major difficult tasks for a literatureather is deciding what to leave out. Instead ajnfor
comprehensive coverage, we have to think about whatents need to read in order to establish & Hasifurther

learning, and we have to adjust our intellectuplrasion to a realistic workload. (p.13)

The quotation above carries an interesting poiniclwtis worth being raised; it relates to the eseent
conceiving teaching in general and teaching litesatn particular. Admittedly, the teacher hasdwear the course content
in line with the prescribed syllabus, and even wiigs becomes a daunting task under some contextuadtraints
particularly time shortage, s/he has to assign @faittto at least ensure the students’ exposuiie ¥What accounts much,
however, is how to best utilize the limited timeddahe few moments the teacher shares with histbdests to inculcate in
them the necessary skills for coping with futurarténg situations and how to mindfully locate theéeds and adequately
develop the most efficient pedagogical strategeesneet those needs. In so doing, both the teaafebrttee students

become jointly responsible for the learning process
Balancing Teaching and Research

It is axiomatic that teaching, by its very natueetails research. In fact, one of the major rolethe teacher is
being a researcher. Teaching and research arewirted and function in a complementary relationstapachieve a
concrete professional development. This is vergljyiko happen when research is devoted to expharéeiaching practice

rather than being basically concerned with schplaumblications. To put it another way, teacherddnieedevote equal time
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and most importantly much commitment to teachirggrimg in mind that before being scholars, theyfanelamentally

hired to teach. This is, however, not to argue thathers have to be less devoted to or less &téerén their scholarly
activity, but rather they should put their reseaircifavour of their teaching. They ought “to malteresearch] more
teachable (Graff 1992,p.123) in a way that pedamodgssues become as intellectually challenginglem as research. In
a nutshell, teachers in general and those of Hietaliure in particular need to work to be primaphpfessional in their
teaching as they strive to be in their researcltabse nowadays “governments and universities assipige for more and

better teaching as well as for more and betterarebeoutput”. (Leisyte et al, 2009, p.624)

CONCLUSIONS

The present article has argued for the significarfdeaching literature, in the EFL context. It lsdso pointed to
the sensitiveness of this task, and it was withiis &rea of research that, the main issues andenfak relating to
literature teaching have been explored and disdusdth a particular focus, on the case of teacharshe University of
Tlemcen. Thus, a detailed account on such conteptadlems has been provided. The intention wasnmextely to list
these problems, but rather to sensitize the teachad institutions to their impact on studentstii@zg, and therefore, a

plea was made for the necessity to cope with them.
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